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      “Educating the mind without educating the heart is no education at all.”                                                                     ― Aristotle

As teachers grow in experience they are able to gauge classroom events as they occur; they are able to think of better options in terms of classroom management, and they also become more efficient in making quick, appropriate decisions when problems arise during lessons. Choosing new management alternatives can be a daunting task. Though working with students can be difficult, behavioral issues and disregard for rules on the part of the student can often be attributed to lack of classroom management skills by the teacher. Teachers must teach students how to be responsible; this means that teachers must give students responsibility and must have expectations. As with the Pygmalion effect (Rosenthal Effect), you will get what you expect. In this paper I will be discussing three scenarios in which proper classroom management skills will be necessary in order to effectively implement an English Only policy in the classroom, to abolish frequent tardiness and absences during school hours and to ensure students prepare for upcoming lesson presentations.


Implementing an 'English-Only' policy in an institution can be a difficult task. There are many barriers to overcome. Some students may feel bored in the classroom and may use their L1 to communicate with friends. This is in part due to new teachers often giving complicated instructions, dominating talk time and not spreading their attention evenly amongst the students. In this sort of situation, I feel it is important to keep the atmosphere light and fun. I would implement strategic games. For example; one game that worked particularly well with younger students was one in which I passed out play money to students who spoke in full sentences (or tried really hard to), completed homework, and generally exhibited good behavior. If students spoke in their L1, I would make them repay the teacher. In this way, I was giving students direct responsibility—and I was showing them my expectations. In addition, I required the same behavior of all students. After a few months, I set up a market day and allowed the students to purchase items with their money. By that time, they had forgotten it was a game, and had almost stopped speaking their L1 entirely. Overall, it was a great success.


In the second instance concerning frequent tardiness; this is a much more complicated issue. Teachers need to be organized and consistent; keeping a detailed record of tardiness/absence. When dealing with younger students, often it is important to reach out to the parents of the child in order to learn what (if any) problems are occurring at home. At times, it comes to the teacher's attention that it is the parents' problem. At that point the school has to make a decision on how to let both the parents and the student know that frequent tardiness/absence is not acceptable. Therefore, in my experience, when students arrive late, they are given a “tardy pass”. This is a bit of a touchy subject. Therefore, I generally handle it in this way: the accumulation of passes is written on their academic record and will be placed in their permanent file, as well as reflected in their citizenship grade (which is an overall attitude/participation grade). At this time, parents will have to accept responsibility. In this circumstance, I have seen students become very upset with parents. Students who learn good habits at school are sometimes inhibited by the bad habits of their parents. With older students detention and cleaning are usually common alternatives. Although detention isn't so bad, they hate to clean!


Finally, in helping students prepare for upcoming lesson presentations I think it is of  utmost importance that the teacher be organized and to plan their lessons coherently. First, I would give clear, succinct instructions on the assignment in terms of topic, structure of the presentation, length of the presentation and materials to be used. I would indicate that all students are expected to participate. I would then give them a sample lesson plan (rubric) and go through it with them, piece by piece and would be sure to ask CCQ's to ensure students' understanding of the procedures. Thereafter, I would give a mock-teaching/demonstration of the presentation, asking students to detail the parts. Then, I would assign the students to groups and ask them to discuss ideas on how to make the presentation better, and how to effectively time-manage planning their presentations. Finally, I would give a small group of students the chance to do a mock-teaching in front of the class. I would try to ensure that all students had a very clear understanding of the task assigned before it was meant to be handed in/demonstrated; depending on the age and skill level of the students, some of these steps might have to be modified.


In conclusion, although each of the three scenarios discussed in this paper are quite different, there are a few common threads running through them. Firstly, it is important that teachers be clear on expectations. If teachers are not clear, or have no expectations, students will not perform according to their capabilities—of their own volition or unknowingly. Second, it is vital that teachers assign responsibility to both students (and in the case of young learners) parents. In this way, we as educators can ensure that our students can learn self-respect and self-worth. Finally, it is important for teachers to be organized. For, if the teacher is not organized, we can not expect our students to produce work of a high caliber.

