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People experience many different second language environments in their lives. In Korea’s 120-year history of English language teaching, the 1990s saw enormous changes in all aspects of this endeavor (Honna, 2006). The writer also experienced her first second language experience in 1990s when she was 11 year olds and she experienced her first foreign language earlier compare to others. Back that time, English started to become popular subject to young students, but many of elementary schools did not have English class for their student. Therefore, if elementary students wanted to learn English, they had to go to the English Institute. The writer experienced the second language environment at the English Institute called, Wonderland. Learning English in a modern classroom with the teacher’s understanding of individual needs and an effective teaching provide a successful second language environment.

Many schools still use traditional teaching style in the classroom. It is the teacher centered and mostly focused on writing such as learning grammar. The teacher knows the subject matter very well, but not aware of individual differences. The writer experienced a traditional teaching style when she entered the middle school, but, fortunately, she had an experience of different teaching style before she entered the middle school from Wonderland. Wonderland was a good place to experience a modern classroom. It was student centered and focused on all skills which are speaking, listening, writing, and reading. First day of class at Wonderland, the writer remember she did not want to go because she was told that there will be native teachers who speak no Korean and she was afraid to meet foreigners. As time went by, she started to not fear the foreigners and felt comfortable even when she was with other foreigners than her native teachers.
Wonderland use the method called, Active Language Teaching, which is similar with Communicative Language Teaching (CLT). CLT’s goal is to enable students to communicate in the target language. To do this students need knowledge of the linguistic forms, meanings, and functions. (Larsen-Freeman, 2000) At Wonderland, the writer experienced the various environments. The institute decorated each room with a different theme such as a convenient store, a kitchen, a park, an air port, and etc.  In each room, the writer learned how to communicate in real life using English and started to discover new sentences by imitating native teachers. The teachers at Wonderland focused language skills on speaking and listening for the target language. Through fun-based approach strategies, the writer enjoyed learning English and started to have interests of learning English more and more.  

There are three kinds of teacher; the explainer, the involver, and the enabler. The explainer knows what she/he is teaching but it is the teacher centered and students are passive in the classroom. The involver knows the subject matter and how to teach appropriately (Scrivener, 2005). The explainer and the involver are easily found in school system in Korea. They know what they are teaching and use appropriate teaching but many times, it is hard to have awareness of individuals and groups. Luckily, I met the enabler teachers from Wonderland. I remember that they cared about what I was thinking and feeling in the classroom even though we had a hard time to communicate to each other. 
The government has prioritized learning English at an early age, emphasizing interactive  and situational English, developing more reliable test to access practical language skills, and attracting foreign human, financial and academic resources to improve teaching (Industry Canada, 2007). It is essential to learn English in an early age, and the writer also started to learn English when she was in the elementary school. However, some adults might not have a chance to experience a successful second language environment in an early age. When they are entering the classroom, they all have different life experiences such as some lived in English speaking country or some learned English with different learning style.  The teacher needs to understand and respect their differences and use appropriate teaching style for them. They also need to be shown respect from the teacher. Adult learners cannot treat like children because they have their own desire and purpose for studying English. English has become an object of wealth and social status in South Korea (Park, 2004). Adult learners have intrinsic motivation for learning English compare to children who have extrinsic motivation. Since the children cannot have intrinsic motivation like adults, it is the teacher’s job to inspire the children to have motivation of learning English. The native teachers from Wonderland encouraged the writer when she made some mistakes and gave positive feedback so that she did not get discouraged. The writer remembers that she always came home with such motivation and enthusiasm.
The writer shared her experiences with second language environments in her life. Through the life experiences, she gained the knowledge and strongly believes that second language environment should be a modern classroom with the enabler teacher who uses effective teaching methods. In Korea, some teachers do not like to use new strategies that they never used before and prefer to stay in their own comfort zone when they are teaching. The writer suggests that teachers should not be afraid of changes but try new strategies with the classroom so that they can find out which strategies work best for students. As the writer prepares to be a teacher, her goal is to be to continuously developing professionalism through language, culture, and instruction in the field of TESOL that she is learning now at Times Media. This will help her to be a teacher who aims to have students attains the ability to produce authentic communication. That is, to understand and to be understood.
References
Butler, Y. (2007) How are Nonnative-English-Speaking Teachers Perceived by Young Learners? TESOL Quarterly [Online], 41: 731-755. Available from: http://www.ingentaconnect.com/content/tesol/tq/2007/00000041/00000004/art00004 [Accessed April 12th, 2008]

Honna, N. (2006) The Handbook of World Englishes. Blackwell Publishing [Online] Available from: http://books.google.co.kr/books?id=Es2Hdlm-zTQC&pg=PA124&lpg=PA124&dq=in+korea's+120-year+history+of+english+language+teaching,+the+1990s&source=web&ots=bkMml8CdWM&sig=JZILpnL_Nv7JetU3KAw0NR7roMs&hl=en&sa=X&oi=book_result&resnum=1&ct=result [Accessed November 19]
Industry Canada (2008) The Language Training Market in Korea. [Online] Available from: www.ic.gc.ca/epic/site/lain-inla.nsf/en/h_qs00147e.html [Accessed Aril 11th, 2008]

Larsen-Freeman, D. (2007). Techniques and Principles in Language Teaching. Oxford: United Kingdom, Oxford University Press.

Oh, K., MacDonald, K. and Graf, J. (2007) Korean Mothers’ views of English Teachers’ Qualification. Seoul: Korean TESOL Conference 2008.

Park, S.T. and Abelmann, N. (2004) Class and Cosmopolitan Striving: Mothers’ Management of English Education in South Korea. Anthropological Quarterly. [Online], 77/4: 645-672 Available from: http://www.jstor.org/stable/pdfplus/4150852.pdf [Accessed April 13. 2008]
Scrivener J. (2005). Learning Teaching. Oxford: United Kingdom, Macmillan Education.
